This paper identifies some of the sources of conflict between the academic library and the teaching faculty. Although "some kinds of contention are rather easily removed" others range in seriousness to such a depth that "realistically a solution is most likely not possible The author proposes that some of the deeper seated conflicts result from fundamental differences in competing ends held by faculty members and librarians, some result from "characterological" differences between them, ancl others inhere in the sometimes opposing roles the two groups are called upon to play. Examples are given.
W, HEN JUDGED by the purported end, college libraries are failures. That is the only conclusion one can properly draw.
A college's goals are plural and can be expressed in diverse ways; nonetheless, the statement that students are to fall in love with books-not just to flirt or to be engaged but rather to marry until death do them part-is a fair expression of the central aim that both faculty and librarians proclaim. Occasionally a college achieves puppy love, but such a casual and immature relationship must be proclaimed a failure. 1 That the performance is dismal is enigmatic, too.
Everybody says the library is the heart of the college. Everyone is for the library. (To be against libraries is perhaps a greater sin than to be against motherhood, especially if one is in higher education. ) Even college presidents who can raise money for nothing else mount 1 The ultimate goal, of course, is not books for the sake of books, an unsublimated narcissism, but rather involves ideas. Pat Knapp writes that her goal is the exploitation of the reservoir of resources her library possesses. So we agree. I am only saying that books are the principal source of ideas and students must first become excited by books.
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successful campaigns for new libraries. By and large the most handsome architecture has appeared in collegiate libraries. Their physical location is often ideal. Many now have seminar rooms and faculty offices as well as generous student accommodations. Smoking and no-smoking areas, reading rooms with magazines, attractive displays of new acquisitions, accommodations for the humanities faculty (such as tapes and records), typewriters, and on and on, abound. Almost the best of all possible physical worlds exists for libraries on many campuses today. Yet, the conclusion remains-FAIL-URE. 2 2 Remarks of this flavor abound in the writings of librarians and others. E.g., Ralph Perkins, director of library education, University of North Dakota, concludes in his study of over four thousand college seniors from sixty-nine colleges and universities from thirtyeight states that:
" 
Why?
Paradoxes seldom have simple answers. What is offered here remains in the hypothetical category and merits whatever attention it might receive on the basis of the attractiveness and accuracy of the analysis that follows. 3 Our approach to dilemmas takes a path we have found fruitful in the past. When the physical arrangements seem in good order and rationality apparently dominates, then experience has taught us that beneath outward equanimity may reside rather deep personal conflicts. (The persons involved most likely will be quite unconscious of the frictions.) Said once more, when stated purposes are in agreement and where the physical arrangements predict success, the hypothesis that people are at the core of the failure is worthy of pursuit. 4 What follows, then, are arguments for the assertion that personal conflicts exist between faculty members and librarians. Resolutions for some conflict areas will be suggested. The position taken will be that some kinds of contention are rather easily removed, that some can be mitigated by understanding and by compromise of private desire for the larger goal, and that some of the conflicts between faculty members and librarians reside at such a deep level that realistically a solution is most likely not possible.
Once again, the enigma: Why is there an unsuccessful marriage based on love between students and books when both faculty and librarians claim this as their end and when all conditions seem to make the goal inevitable?
What is claimed here is that there is human conflict and that it arises from some fundamental differences in competing ends held by faculty members and by librarians, that some basic cliaracterological differences, both in traits as well as in ego (status) dimensions exist between professors and librarians, and that the roles librarians and faculty members play, possibly because of the structure of the organization in which they both work, create frictions. 6 Let us demonstrate.
Ends-Some conflicting desires of faculty members and librarians.
Very simply put, faculty members want to own (possess) books even more than they want students to love books.
Who owns the books they want? The librarian. Furthermore, the librarian gets to order thousands of them every year, gets to unwrap them when they come, and is the first one to have journals and magazines in hand when they come in the mail. Faculty cannot even find time to 0 The categories of ends, character (or personality), and role may not be the most profitable for analysis. The demonstrations below will point to instances of some complex of these three. It is sufficient here, however, is to exhibit the conflicts, not to exhaust the possible causes. Said another way, other variables might be more fruitful for research than the ones utilized here. read all that they want to and obviously the librarian, sitting quietly and undisturbed in her 7 office just reads, and reads, and reads. Thus, ends other than the common one of producing a lasting romance between students and books are in conflict 7 "She" will be the pronoun employed for "librarians" and "he" for a "faculty member" even though there are female professors and most often men occupy the highest positions in a hierarchy of a large library system. But the sex differences dominate and the stereotypes are a part of my argument. See below. 8 1 do not think money is the fundamental issue here. I believe a faculty member (no claim for "all" is ever made or intended in this paper; only that the variable is significant, sometimes dominant), given the undetectable ability to steal and having the choice between a ten dollar bill and a three dollar book, would, if he succumbed to the temptation, opt for the book. I could find no figures on theft of books from libraries, but my guess is that on a per-capita basis faculty members steal more than students do. Librarians at the University of Michigan can show that theft increases significantly during summer sessions, the time when the enrollment proportion of teachers to students is significantly higher. 9 Lyle, op. cit., shows that more than half the use of books in the library is done in the textbooks brought into the library by the students, (p. 55.) within the collegiate setting, all to the student's misfortune.
Personality-Some basic differences between faculty and librarians.
1. TRAITS: Faculty tend toward disorderliness whereas order, efficiency, economy and the like seem to be predominant in librarians. 10 Librarians do not like unused books and they do like circulation figures, 11 again a kind of preciseness that is contrary to what faculty value highly. Then there is the predominant maleness of faculty versus the predominant femaleness of librarians and the associations these bring forth (as in, say, doctor versus nurse). Punctuality, rules and regulations-unadmirable traits in the opinion of faculty-are integrated in a librarian's life. For faculty not to get book orders in on time certainly disturbs librarians.
In summary, acts which support both faculty and librarian stereotypes only make for difficulty in cooperation.
EGO, OR STATUS:
The librarian seems to have an inordinate passion for status. Bergen speaks of the librarian's "marginality vis-a-vis his client groups-the students and the faculty." 12 An American Library Association monograph is exclusively devoted to this question. 13 Faculty rank seems to be a sought after goal, almost as an end in itself.
However acquisition of academic rank accomplishes. Vice presidents for development sometimes possess academic titles but are not received into the society of faculty. The librarian works regular hours in a fixed locale and receives students without advance appointment. In almost all ways, the librarian is more like an administrative officer (say, registrar) and that alone excludes the librarian from the company of faculty membership, regardless of title bestowed. A faculty member cannot like an administrator, and that is what a librarian is. Furthermore, since the librarian is geographically separated from the inner and top core of the administration and also holds less power, she is particularly vulnerable to faculty wrath and abuseas a convenient way of getting at a seemingly apparent source of discontent.
At the same time, but in quite different ways, the librarian poses an unrelenting threat to the ego of the faculty member. The professor's principal teaching device, regardless of the particular form it may appear in-lecture, quiz, lab, even in discussion or tutorial, is his authority. The faculty member holds it and the student must accept it-and usually wants to, whether he should or not. Books, of course, are a genuine threat to the faculty member's ego. Seldom does he place on his reading list books which do not support his basic beliefs.
Two events inevitably ensnare the faculty member, however. First of all, books with contrary views do infiltrate the library-from a former faculty member, a colleague, sometimes by the librarian, as "gifts." Secondly, books are authorities, especially when written by acclaimed scholars. They are genuine threats to the faculty member's ego. One can enhance his status by finding an error or a flaw in a renowned book, and they almost always have one. But the threat remains genuine. He knows that a book is as good a teacher as he is. It is much safer to keep the student out of the library. At best, keep him busy with some reference work or reserve assignments the professor can control.
So, libraries, and hence librarians, also threaten faculty. Ergo, conflict.
C. Roles-Some carrying out of functions within the college that produce conflict between librarians and professors. 14 We have already seen that faculty hold certain positions of power in the college and that librarians are in a servant role. Even when accorded academic rank, librarians are seldom on educational policy committees or on the faculty personnel committee. They even are outnumbered on the library committee and cannot prevent strains on their meager budget when faculty wish to retain subscriptions to unused journals and order multiple copies of a textbook that will be used one term for one course and thereafter waste away on precious shelf space. Faculty can transfer student wrath from themselves to the librarian for books not in the library, ones which were ordered by the professor at least two weeks ago. Professors can complain about librarians to the Dean more easily than librarians can retaliate. Ordinarily librarians cannot use the power of the Dean even to recover a book the faculty member will not return. Besides, having to send the faculty member a notice that his book is overdue, or needed by Professor Jones, or by student Smith (horror of horrors) is an act that in no way enhances the librarian's role vis-a-vis the faculty member.
So, roles cause conflict too. Let us conclude our case that there is deep rooted conflict between faculty members and librarians by simply point- ing to some situations which differ from those already delineated only in that they are more complex, i.e., involve simultaneous conflicts in various combinations of the categories constructed for this analysis.
That librarians are obtaining beautiful and new buildings with fine offices before faculty acquire comparable facilities can create jealousies and affect ends. That librarians keep attractively displaying all the new acquisitions the faculty member covets (and suspects the librarian is reading) certainly frustrates the overworked college faculty member. ("Information overload" seems to be the new term; the library houses this source of frustration and cause of inadequacy feeling.) That the librarian can advance irrefutable arguments about how faculty should "make students make better use of the library" only produces additional guilt feelings.
Even more complex interrelationships acting on ends, personality, and role come readily to mind. For example, faculty do not know how to find everything they want in a library. Yet faculty are supposed to know, and humiliation is involved in asking a librarian for assistance. Furthermore, to ask a librarian a question presents her with a problem (and she likes to solve mysteries) and gives her the opportunity to display how skilled she really is and how stupid professors really are. Again, the student library assignment that stipulates no assistance from the librarian-a task defended on the grounds that a student must acquire library skills (a legitimate goal)-may in fact be a protective device on the part of the faculty member so as to not allow a librarian to reveal to a student what could actually be learned in such a building. (Furthermore, if students could really use libraries they might discover all kinds of things-arguments faculty cannot counter, books they have not read, . . .)
The reader will quickly supply many more illustrations to support our contention that for understandable reasons faculty and librarians have genuine (though most often unexpressed) conflicts. 15 Furthermore, we no longer are surprised that collegiate libraries fail so grandiosely, that they do so little in contrast to what "everyone knows" they could and should accomplish. What might be done? What conflicts can be removed? Which can be mitigated? Which can be solved by transposing them? How?
Our sagacity at this juncture is rather meager. We can only offer a few suggestions, hoping them to be "good" and trusting that what we have presented will be suggestive to others. We have a consummate faith in the ingenuity of librarians and faculty to solve problems.
When we take stock, we are encouraged by a solution already in existence, though we suspect the incident may be accidental. A typical library rule is for the user (say, a professor) not to reshelve the books he has strewn across the table. The librarian no doubt has established this regulation because faculty make errors in reshelving and thereby produce more headaches and time loss than by having a library assistant perform the task. Fine. The faculty member can relish the disorder he cherishes and the librarian can achieve the order she wishes. So, one solution serves diverse, even conflicting, wishes. No doubt there are others, but they do not deluge us. But what can we create to make students fall in love with books? Patricia Knapp entertained the notion of having a coffee shop nearby. 16 Our idea is different, but related.
Besides librarians and faculty members we find that proprietors of bookshops love books and love to own and possess books. The small shop, the one with some unusual titles from small presses, with paperbacks enticingly displayed, is particularly attractive and may very well have a profound impact on a student buying (falling in love with) books. A certain amount of casualness, even sloppiness, a librarian would certainly say, and the bearded man add to the atmosphere; so does his trust that one will respect his treasures.
Our basic suggestion, then, is to move the bookstore into the library-literally. The library cannot sell its possessions directly, but it could be the best bookstore in the entire world in displaying the titles available. All the library needs to add is an order desk. The student and faculty member simply fill out proper forms (or better, speak the order into a recording device), the library sends it off and notifies the purchaser when his package arrives.
And we would take advantage of other successful merchandizing techniques (if you will excuse the crassness of the term). Everyone would have a charge card. As an automatic part of his contract the faculty member would have a credit of $100 each September. 17 If the business manager insists, students might have to pay in advance and have a credit of x dollars on their charge ticket.
We also would greatly capitalize on 18 Patricia Knapp, "Involving the Library in an Integrated Learning Environment," in Bergen and Duryea (eds.), op. cit., p. 29. Coffee in the library would be lovely, but frightening. Coffee spills; it even has a propensity for cherished books.
17 One might learn from book salesmen. They take valuable faculty time, and have the goal of obtaining adoptions (selling) and soliciting manuscripts. Yet they are tolerated, for they send "samples." photoduplication services. Rather than simply having the machine available and working for a quarter, or whatever, we would have spaces on the student fee card that would automatically give him $10 worth of duplication service. The faculty would have a greater allotment. (As for the college's expense, they might well be cheaper than having a journal stolen and/or pages torn from a magazine so as to obtain one article. 18 Most people want just a small part of a book or an article for their personal possession and use. See that they can obtain (and own) it, fast and cheap.
In this same category an extra catalog card could be ordered for each new addition, the additional one simply being handed to the faculty member who ordered the book. Then he would have an already completed card for his file index and might even feel he has an intimate relationship (approaching ownership) with that book.
We could go on with our bookstore-library notion, but perhaps enough has been said to suggest that such an operation could well throw librarians and faculty and students together with books and their contents. (Female librarians cannot grow beards, we know; but they could more often have long, straight hair, leotards, and miniskirts.) The ends of all parties would stand a much greater chance of attainment. The library could take the proper credit for the total "through-put" of books-borrowed, bought, and reproduced, a much better measure of the intellectual climate of the college than the numerical count of the bodies that went through the front door each day or of the number of volumes checked out.
Our device has not solved some of the conflict areas, for it has not changed 18 Reproduction and copyright problems cannot be considered here, although it is recognized that there are vital issues requiring resolution. Also, the student who will steal a page from a journal or a book so that his classmates will suffer on a forthcoming examination is a different problem, one not solved by our suggestion.
deep rooted personality differences. This arrangement would still not allow a librarian to teach a faculty member how to use a library without insulting himbut he might ask now, if he spends more time there, for he likes the bookstore aspect anyhow, especially the credit for free books. If librarians have a genuine fixation about order, our idea may be more disturbing than they can tolerate. (Our arrangement might attract to the profession people who now avoid it. 19 ) The authority role with regard to knowledge the faculty member now assumes would be greatly threatened; he may not be able to adjust his ego and return to the status of fellow learner. And there would be other difficulties, we are sure.
We are basically optimists. We believe people can change, and we have an unshakable faith in the power of books. Manipulating a situation does not seem immoral to us when our goal is a confrontation all parties sincerely desire and when the activity, the wedding of ideas (as found in print) with people-librarians, students, and faculty-would be much better facilitated by enticing them together. We would even feel a little proud if we helped change the cliche, "the library is the heart of the college," from a pious platitude to a concrete reality.
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